ABSTRACT
The personal interview was to solicit information on Mona's background and beliefs. It was also used to develop an observation checklist for the two lesson observations. Each lesson lasted eighty minutes. The pre-lesson and post-lesson semi-structured interviews were conducted before and after each observation. The two observations were conducted with a two-day interval. Finally, a confirmation interview was conducted after analysis of data from the interviews and beliefs was completed. All the interviews were conducted in the English language and lasted thirty to forty minutes. To validate the accuracy and consistency of this study, thick description from various sources of data, triangulation of data and member checking were carried out (Ary, Jacobs, Ravazieh, & Sorensen, 2007) .
This study adopted an inductive thematic analysis approach developed by Boyatzis (1998) to analyse the interview transcripts. The researchers followed the six phases of thematic analysis advocated by Braun and Clarke (2006) ( Braun & Clarke, 2006, p. 87) The analysis process of this study began with transcribing data, reading the data and writing initial ideas. After organising the initial ideas into different meaningful groups, codes are created (Tuckett, 2005) . For instances, many codes were identified initially, such as "role of English in Indonesia", "decision in learning English", "contrastive method in teaching culture"
and "selective use of L1". These four codes formed a preliminary theme of "beliefs in learning and teaching". Subsequently, it was revised to "Pragmatic views on teaching". The two research questions were the references during this analysis process to ensure that all themes reflected the objectives of this study.
RESULTS AND DISCUSSION
In the context of the present study, Eastern Indonesia, which is an under-represented and underresourced setting warrants critical analysis of as a local context. The 'peripheral' context in which English language is taught despite various constraints represents a reality on the ground (Tin, 2014, p. 397) . Factors that influence teacher belief and practice are education policy, teacher education, and teachers' interpretation of policies and beliefs. Therefore, a bottom-up approach suggested by Tin (2014) allows a holistic view on the context of the study because it provides a holistic view on understanding teacher beliefs and practice. The generated themes provide glimpse on Mona's beliefs and practices when she planned and taught her classes in a school-based curriculum environment.
The findings in this study reveal that Mona's stated beliefs and classroom practices are situated within a complex system of teacher cognition, social and cultural requirements.
Although this study began with examining Mona's beliefs and practices separately, their analysis was conducted within a complex system in which Mona was located, such as her views on English language, teaching and students, relation with district education office and job Mona's pragmatic views in teaching were also shown in her attitude towards L1 in the classroom. Mona code-switched to L1 only at the lexical level while allowing her students to answer in Bahasa Indonesia. When her students had trouble answering her questions in English, she would make a squeaky sound to signal to her students that they could give their answers in Bahasa Indonesia. This squeaky sound is a common gesture in the local community during informal interaction to draw attention. Her incorporation of a local practice not only enriches her practices in the classroom, but also presents a unique feature of the local pedagogy as argued by Tin (2014) . The contrastive teaching approach, the allowance in using Bahasa the policies by using strategies that allowed her to deliver her lessons, such as the use of L1.
Theme 2: Conformity in Practice
Despite Mona's pragmatic views on teaching and her understanding of the curriculum, her beliefs were also framed by conformity in practice when she discussed her teaching approaches and learning materials. The need to conform was prevalent when she mentioned that she adopted a three-phase technique (pre-, while-and post-reading activities) because she was instructed to do so. The excerpt from the Personal Interview indicates this as follows:
M: I was once criticized for not using 3PT
Two themes emerged in the teacher's beliefs: "pragmatic views of teaching" and "conformity to practice". When the teacher's practices were analysed by cross-checking observation and interview transcripts, another two themes were identified: "negotiation between expectations and practices" and "tension between conformity and practice". This study found that the sample exercises her beliefs consistently in her teaching, but the schoolbased English language curriculum also creates tensions in practice. The contextual factors that cause the tensions include the need to conform to syllabus and teaching materials; and pressure from supervisor. This study highlights the importance of the implementation of school-based curriculum, specifically teacher training and continuous professional development. There is also a need to define the parameter of autonomy, so that teachers may meet the standards set by the curriculum while ensuring that teachers carrying out their responsibilities. For future research, researchers might want to adopt a mixed method design in examining teacher belief and practice, and to use a multiple case-study to examine the effect of connection between teacher belief and practice on students' achievements. It is also worthwhile to examine how teacher education and professional development programmes influence teacher beliefs and practices.
